University of Deusto

Baelogna, ECTS, TUNING from various
points of view

Welcome to the challenge!
Vilnius, 27th April 2011

Dr. Asier Altuna — University of Deusto, Bilbao-Spain
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Some general figures
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The University of Deusto
125 years old
Two Campuses:Bilbao & San Sebastian
5 Centres:
Business Administration,

Law,

Engineering & Technology,

Psychology & Educational Sciences,
Humanities, Communication & Social Scs.

12 Research Institutes







1-Deusto University

10,400 Students: 1,300 EU mobility; 100 North Amera

2,800 Faculty members

31 degrees.
109 Master Degrees:
46 National and 63 Executive and University Degrees
13 International Joint Degrees.
20 PhD Programmes.
4 International
94 International Networks and Projects.
31 Coordinated by UD







University of Deusto at a glance

38 Specialized Programmes 1§
Continuous Education

A" newly created Deusto Business
School

15% International Students
16 International/Joint Programmes

/ Erasmus Mundus Master Courses







How have we (UD) done it?

« With a significant institutional commitment:
Strategic Plan

Responsible Units at the highest level

e In stages:

-Preparation and communication

-Pilot groups and pilot degrees
-Every degree

e Importance of :
Training

Resources and Time




2- Some Relevant Questions.

e When did we start?

1999: Profiles, Competences, ECTS

e From where?
The Spanish System — view to internationalisation

e Where are we now?

Work In progress:

Design- All the programmes — nationally accredited (Xsn Spain)
Training- Largest Part
Implementing Pilot Groups completed










Home-made change

Lack of operational consistency

Costs too visible, benefits diluted

Gravity of the system

Limitations in the instruments




Home -made change

Deficit iIn communication among sta

Lack of institutional backing



Lack of operational consistency

Reduced impact of innovations

Unsuccessful innovative experiences of

unsuccessful Innovative personal expert




_Costs too visible, benefits diluted

Possible consequences derived for ones

Perception of limited social impact or so



Demands of the academic curriculum

00 Mmuch WOTK In the adaily programime

Lack of adequate time to carry out the refo

Gravity of the system




_ Limitations In instruments
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consistency



Consistency

Relevance



Operative Domain



Expectations of efficiency

Follow -up



Follow - up



What about us “lecturers " ?












PROCESSES

ATTITUDES

Wilson (1997)




ATTITUDES




Attitudes

Show attitudes contrary to change

Desire to mantain status- quo
Back traditional models

Argument: the value of what has been proved
against a new and experimental model.




Attitudes

Consider that changes are needed and can
be more positive for their own work and that
of others.

Flexible people have , normally more
optimism about changes and about the future
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PACE OF LEARNING

Slow



PACE OF LEARNING

Teachers with high speed of
learning are able to abandon
old habits and change them

for new models

They are capable of behaving
and offering a positive impact
to the students in relation to
change.

This quality of quick learning
IS very relevant for a moment
of change and innovation.




PACE

ATTITUDES



PACE

ATTITUDES

If among those

Show an attituc
slow speed for

Block any poss
innovation.

Feel at ease In
change and the




ATTITUDES

quick learning
A negative or

ship in innovatio



PACE

ATTITUDES

innovation.
attractive.




ATTITUDES

ycess of

odels and
nce for

most adequate
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PHASES



Technological changes needs
Technological updating
Social needs

Life Long Learning and teaching
updating Innovation resistance



Elaboration of academic & professional
degree profiles

Renewal of Faculties

Future orientation: activities widening
Definition of a curricular coordinator
Selection of pilot degrees

Vision and training of students






Academic and Professional degree set up
European credits

Focused on student workload (autonomous
and independent)

Student Feedback and follow-up

Linked to extra-curricular activities and
professional experiences

Database use
Practicum



Process assessment

Use of Quality Teaching Indicators
* Feedback to students

e Clarity of teaching aims & objectives (from
student perspective)

» Student Workload: focused on “comprehensive”
 Oriented towards Signifcant Learning

 Multiple choices in relation to student workload
* Objetive oriented assessment



LEADER FACILITATOR

EVALUATOR



Essential Roles for Current Teacher



FACILITATOR



Essential Roles for Current Teacher



EVALUATOR



Essential Roles for Current Teacher



LEADER



Learning Outcomes and Competences

Competences

Competences represent a dynamic combination of kndadge,
understanding, skills and abllities, attitudes andvalues

Fostering competences Is the object of educationalogrammes.

Level of competence is expressed in terms of leang outcomes.

Learning outcomes

Learning outcomes are statements of what a learnes expected ta
know, understand and be able to demostrate after copletion of
learning.
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CONTENT:

ASSESSMENT

INDICATORS

TECHNIQUES

MARKING
SYSTEM

Kwoledge,
GENERIC Procedures
COMPETENCE apiities/
Attitudes/ Values
CONTENT:
Kwoledge,
Procedures
SPECIFIC Abilities/
COMEPTENCE Skills.
Attitudes/ Values
CONTENT:
Kwoledge,
SPECIFIC Procedures
COMPETENCE Apiities!

Attitudes/ Values

ASSESSMENT

INDICATORS

TECHNIQUES

MARKING
SYSTEM

ASSESSMENT

LEARNING ACTIVITIES
STRATEGIES
STUDENT
WORKLOAD
LEARNING ACTIVITIES
STRATEGIES
STUDENT
WORKLOAD
LEARNING ACTIVITIES
STRATEGIES
STUDENT
WORKLOAD

INDICATORS
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TECHNIQUES

MARKING
SYSTEM




Subject design tables



Student guides



Conclusions

Thank you very much for your attention



